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The article aims at highlighting the theoretical and methodical aspects of developing
metrorhythmic abilities of beginner students in the process of learning to play percussion
instruments. The research methodology chosen for this aim included theoretical (analysis,
synthesis, abstraction and generalization) and empirical (pedagogical observation) methods.
The essence of key concepts, including “abilities”, “musical abilities” and “metrorhythmic
abilities” have been considered. Metrorhythmic ability is defined as the basic unity of musical
performance, providing the ability to perceive, interpret, and perform musical works with
precision, expressiveness, and technical skills. It was revealed that metrorhythmic abilities
are formed in ontogenesis gradually, from basic to more complex elements: from feeling
the tempo to operating complex rhythmic patterns. Special attention is paid to the role of
rhythm in performance on percussion instruments, where it acts as a formative element
of musical material, regulating its movement in time. Methodical approaches aimed at the
development of metrorhythmic abilities of beginner students are considered, in particular,
practical, reproductive, visual-auditory and problem-based methods. A significant role in
the educational process is given to improvisation, which contributes to the development of
rhythmic sensitivity, technical skills, creative thinking and the ability to integrate individual
interpretations into performance. The essence of creative tasks aimed at the development
of emotional response, associative thinking and an independent approach to working with
musical works is revealed. It is emphasized that the active musical activity of students, which
includes performing rhythmic exercises, analyzing works of various genres and styles, using
improvisation and interpretive approaches, is the basis of effective learning. Such methods
allow students to develop technical, creative and analytical skills that ensure the success of
musical performance on percussion instruments.
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interpretation.

Introduction. In the modern artistic medium, the
development of metrorhythmic abilities is a fundamen-
tal component of the professional training of musi-
cians. The ability to accurately perceive, realize and
reproduce the temporal structures of a musical work
determines the quality of performance. This problem
becomes especially significant in the process of learn-
ing to play percussion instruments, which are the basis
of the metrorhythmic organization of musical material.
Percussion instruments, due to their versatility, per-
form key functions in musical performance: they set
the tempo, maintain metric stability, form the rhyth-
mic basis of the genre, emphasize agogic changes
and enrich the sound palette of the composition. At
the same time, their timbre and color potential opens
up wide opportunities for improvisation and artistic
expression. However, high-quality performance of
these tasks requires musicians to develop a high level
of metrorhythmic abilities, which include accuracy,
coordination of movements, and creativity in the con-
struction of rhythmic structures. Despite the obvious
importance, the analysis of the practice of music edu-
cation shows that the formation of metrorhythmic abil-
ities of students, especially beginners, is not always
given due attention. Training often emphasizes the
technical aspects of playing, while the development
of auditory perception of rhythm, sense of time and
creative approach to rhythmic organization remains
out of systematic attention. This creates a gap in the
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training of performers, which affects their ability to
fully realize the artistic idea. In this regard, there is an
urgent need to improve methodical approaches to the
development of metrorhythmic abilities of beginner
students. Solving this problem requires a comprehen-
sive approach, which includes the use of innovative
pedagogical technologies, the involvement of improvi-
sational exercises, interactive methods and active lis-
tening. This will allow not only to provide a deeper
understanding of metrorhythm, but also contribute to
the formation of the creative individuality of the future
performer at the initial stage of training.

Literature review. Abilities, as stable individual
properties of the personality, are an internal condi-
tion of successful activity and are divided into general
ones, manifested in various types of activity, and spe-
cial ones, characteristic of its specific spheres (Hon-
charenko, 1997: 135). According to the definition of
A. Semenova, abilities are an individual feature that,
under favorable conditions, contributes to a more
successful mastery of a certain activity (Semenova,
2006). O. Lystopad adds that abilities are psychologi-
cal features on which the success of acquiring knowl-
edge, abilities and skills depends, but they are not
identical to these knowledge and skills themselves.
The author emphasizes that abilities are only potential
that is realized through activity and learning, but does
not always manifest itself immediately. Therefore,
the development of abilities depends on the active
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involvement of the individual in the relevant activity
and favorable conditions of education and training
(Listopad, 2012).

To date, a single concept regarding the essence
of the concept of “ability” has not been formed,
which is due to the lack of unity in the views of both
domestic and foreign scientists. Some researchers
consider abilities to be innate personality character-
istics, while others insist on their development in the
course of life under the influence of the social envi-
ronment and upbringing. In this context, the position
of V. Moliako and O. Muzyka, who clearly distinguish
between the concepts of “aptitudes” and “abilities”,
is worthy of attention. According to the authors, apti-
tudes are innate formations that constitute the nat-
ural basis of the personality, while abilities are the
acquired result of the development of aptitudes in
the process of activity. Researchers emphasize that
abilities are not the cause of an individual's suc-
cess, but a consequence of the active mobilization
of endowments in a certain area. As rightly noted by
V. Moliako and O. Muzyka, in the absence of indi-
vidual participation in a specific activity, for exam-
ple, musical, the development of relevant abilities is
impossible, since they arise exclusively in the con-
text of the practical realization of aptitudes (Molyako,
Music, 2006: 37).

In the context of the study, we will consider met-
rorhythmic abilities as a component of musical abili-
ties. According to M. Yarmachenko, musical abilities
are defined as “individual psychological features of
the personality, which include auditory sensitivity for
the analysis of natural, speech or musical sounds, as
well as an emotional reaction to them” (Yarmachenko,
2001: 331). According to S. Sadovenko, musical abil-
ities are stable individual psychological properties
that ensure the success of musical activity, and their
formation occurs in the process of mastering various
types of musical activity through the development of
musical aptitudes (Sadovenko, 2007: 16).

In his research, O. Koval offers a holistic approach
to the analysis of musical abilities, emphasizing their
complex nature, where all elements are equivalent.
The scientist emphasizes that musical abilities are
based on aptitudes that are part of the natural organ-
ization of the individual and develop during life under
appropriate social conditions. She also claims that
musicality is formed in ontogenesis as a system of
general and special abilities that interact with each
other. Thus, musical abilities should be considered
as an integrative phenomenon that develops on the
basis of natural endowments in the context of various
musical activities (Koval, 2002: 14-15).

Thus, based on the analysis of scientific sources,
it can be stated that there has been no single concept
regarding the problem of abilities, particularly musical
ones, until now. Therefore, in the understanding of the
specified category, we believe that abilities are not an

immutable property of a person, their development is
possible only in a certain activity.

The purpose of the article is to highlight the the-
oretical and methodical aspects of the development
of metrorhythmic abilities of beginner students in the
process of learning to play percussion instruments.

The choice of research methods was based on
the integration of general scientific and special meth-
ods aimed at achieving the set purpose: theoretical
(analysis and synthesis — for the study of literary
sources on the subject of research, clarification of the
essence of the concepts of “abilities”, “musical abili-
ties”, “metrorhythmic abilities” and their role in musi-
cal education; abstraction and generalization — for
the purpose of formulating conclusions and determin-
ing key aspects of metrorhythmic development abili-
ties; comparison —in order to identify the peculiarities
of the application of different methods of learning to
play percussion instruments); empirical (pedagogical
observation — to record the results of students’ learn-
ing).

Results& Discussion. In modern studies, var-
ious definitions of the concept of “metrorhythm
sense” are presented, which is closely related to
intonation and chordal hearing and performs emo-
tionally expressive, meaningful and communicative
functions of musical art. This concept is complex and
multi-component, as it includes a sense of tempo,
meter (size) and ratio of durations (rhythmic pattern),
which interact with melody, harmony and timbre,
reflecting the emotional and figurative content of a
musical work (Konakov, 2013).

As M. Hubar points out, rhythm is impossible out-
side of time and without metrical organization, which
turns it into a metrically ordered element of musical
form (Hubar, 2013). Wei Simin adds that the effective-
ness of using the metrorhythmic sense in the interpre-
tation of musical works depends on the artist's artis-
tic ideas, because rhythm, meter and tempo act as
means of expressing the musical image and revealing
the idea of the work (Wei Simin, 2017). Chen Jijiang
emphasizes that metrorhythm not only arranges the
durations of tones in musical notation, but is also a
higher-order expressive force that reflects the emo-
tional content, artistic meaning, and imagery of music
(Jijiang Chen, 2016). In the context of playing percus-
sion instruments, this issue becomes particularly rel-
evant, because rhythm acts as a formative element
that regulates the movement of musical material in
time. It is interesting that in some works for percus-
sion instruments, composers apply metric relaxation,
for example, the use of “quasi” time signatures or the
complete rejection of time organization in favor of
absolute time (seconds, minutes).

Thus, we understand metrorhythmic abilities as
a complex phenomenon that provides the possibil-
ity of perception, understanding, interpretation, as
well as adequate performance of musical works.

Development of metrorythmic skills of beginner students in the process of learning... || 40-45




B AKTYAJIbHI MPOBAEMM MUCTELIbKOI MEAATOTKM

Metrorhythmic abilities are manifested in the motor
experience of music, emotional and conscious per-
ception and reproduction of musical images. Here-
with, it is a complex integrative formation that contains
a sense of time, a sense of tempo, a sense of metric
accent and the ability to feel the inner fullness of met-
ric beats with certain rhythmic figures.

In foreign and domestic music pedagogy, there
were certain traditions regarding the development of
metrorhythmic abilities. Scientists emphasized the
ideas of the relationship between music and move-
ment, which reflects its metrorhythmic structure and
figurative mood, character, corresponding world-
view; defined different directions of musical activity
(movement, singing, playing musical instruments,
melodeclamation, logorhythm); developed a variety
of exercises (motor, instrumental, vocal, speech) that
reflect the possibilities of combining the metrorhyth-
mic organization of music with other means of its
expression.

As it is known, it is important for a student to be
able to maintain a single tempo throughout the entire
piece of music and achieve a single rhythmic pul-
sation. Therefore, we will consider the most typical
cases of violation of the metrorhythmic organization of
a musical work: a change in the rhythmic movement
and the appearance of longer durations actualizes the
slowing down of the tempo, and vice versa, shorter
durations cause involuntary acceleration; a change in
dynamics (crescendo, diminuendo) disrupts the met-
rorhythmic organization of a piece of music; technical
difficulties and rigidity of the executive apparatus; lack
of auditory self-control.

Given the above said, the next step is to consider
methodical recommendations that will contribute to
the effective development of metrorhythmic abilities
of beginner students in the process of learning to play
percussion instruments, which involved the introduc-
tion of various forms and methods of learning.

The visual-auditory method is the main one in
music education, since the teacher’s performance of
musical works serves as the main means of its imple-
mentation. The teacher must be able not only to accu-
rately convey a piece of music, but also to interpret it
expressively and artistically in order to evoke in stu-
dents an emotional perception of music and empathy,
which creates a strong motivational basis for further
classes. In the context of learning to play percussion
instruments, the visual-auditory method is important,
especially when analyzing complex rhythmic figures or
coordination exercises. The use of visual and auditory
examples allows students to compare different met-
rorhythmic, rhythmic-technical and intonation forms
of performance. An important part of this process is
working with rhythmic patterns, for which simple, and
at later stages — complex examples of different styles
are selected, for example, shuffle, triple pattern and
12/8 pulsation.
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The practical method of teaching in the classes
focused on the development of performance and
technical skills to achieve accuracy in the reproduc-
tion of metrorhythm. A key element of this method was
the repetition of rhythmic patterns that included vari-
ous rhythmic techniques such as single hand, single
high, double hand, and single kick. Performing rhyth-
mic drawings of varying complexity helped students
to improve their technique and understanding of the
rhythmic structure of musical works. This method was
especially useful for the formation of a stable sense
of metrorhythm in beginner students and the need to
develop their metrorhythmic abilities.

During the performance of rhythmic exercises,
beginner students often face difficulties in the coordi-
nation of hands and feet, especially with more complex
performance options. For such cases, special exer-
cises were used, including performing with pauses
and counting aloud, as well as playing rhythmic frag-
ments using clapping. These exercises helped stu-
dents better master the coordination of movements
and prepare them for more complex rhythmic tasks.

For the development of metrorhythmic abilities,
reproductive learning methods were actively used,
which involved exact repetition of the proposed tech-
nigues of sound production. Students learned to
understand the importance of rhythm for the perfor-
mance of musical works and acquire the necessary
performance skills. The stylistic and rhythmic features
of the works were also discussed, which contributed
to a deeper understanding and accurate performance
of rhythmic drawings.

The problem-based learning method in working
with students allows not only to transfer information,
but also to actively involve them in the process of find-
ing solutions, which makes learning more meaning-
ful and effective. So, using this method, the teacher
set before the students specific tasks that needed
to be solved and gave them the opportunity to inde-
pendently find the right approach to implementation.
For example, students were asked to identify the met-
rorhythmic features of the work and justify their choice
of rhythmic techniques for its performance. Thus, stu-
dents were involved in the analysis of musical mate-
rial, developing the skills of independent problem
solving.

The process of applying the problem-based
method also included questions or situations that
prompted students to reflect on their musical inter-
pretation. For example, the teacher asked the stu-
dents a question that stimulated their attention on
different aspects of the performance, such as: “How
does the tempo change if we add pauses to the
rhythmic pattern?” or “How can you vary the rhyth-
mic structure without disturbing the general musical
form?” Due to this approach, students get the oppor-
tunity to understand musical patterns more deeply
and develop their own strategies for solving musical
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tasks. In addition, improvisation is an important part
of the problem-based method, as it allows students
to put their ideas into practice. Improvisation fosters a
creative approach to performance, allowing students
to vary rhythmic patterns and discover new musical
ideas. For example, students were asked to impro-
vise on a given rhythmic pattern, changing the tempo
or adding their own variations. This helped them not
only to improve their technical skills, but also to learn
to work with musical material in conditions of creative
freedom.

Thus, the problem-based learning method,
together with improvisation, creates conditions for the
active participation of students in the educational pro-
cess, developing their technical, creative and analyt-
ical abilities. This allows students to effectively mas-
ter metrorhythmic skills and apply them in practice in
musical performance.

Various methods aimed at developing their inde-
pendence and creative activity, as well as the ability
to self-assess and self-control the rhythmic aspect of
performing musical works were also implemented in
the training process. In addition, special attention was
paid to the adequate interpretation of musical works
based on the acquired performance experience.

In order to develop these aspects, a series of crea-
tive tasks based on the methodology of M. Hubar was
offered. The tasks were focused on rhythmic pictures
and their visual perception. For example, students
were asked to determine which rhythmic pattern con-
veys emotional saturation or active movement. This
allowed them not only to develop technical skills, but
also to form the ability to associate music with spe-
cific emotions and movements. In the process of dis-
cussing the performance of various musical works,
the students were given the opportunity to determine
the specifics of working on them and discuss method-
ical decisions, in particular regarding metrorhythmic
aspects. They discussed the importance of having a
good sense of rhythm, tempo and time signatures,
which they say are the basis of successful music
performance. Students determined the importance
of establishing a rational position of hands and feet,
improving the equality of blows and developing rhyth-
mic and technical techniques. One of the key points
was also emphasizing the importance of under-
standing and feeling rhythm in the context of musical
pauses and tempo.

Therefore, the development of metrorhythmic abil-
ities contributes to the improvement of coordination,
rhythmic hearing and the ability to self-assess and
self-control. Thanks to the use of various methods
and techniques, students acquire the necessary skills
for the accurate performance of rhythmic drawings, as
well as for the interpretation of musical works taking
into account their rhythmic and timbre features.

Conclusions. According to the results of the anal-
ysis of the scientific literature, it was revealed that the

sense of rhythm is one of the leading musical abilities,
which has a motor and emotional nature. Its devel-
opment in ontogenesis takes place in the sequence:
tempo, meter, rhythmic pattern in relation to melody,
harmony and timbre. The perception of rhythm as an
important means of musical expressiveness is based
not only on musical experience, but also on the gen-
eral life experience of the individual.

The key role of the sense of rhythm in the process
of learning to play percussion instruments is revealed,
where rhythm is a form-forming element that regu-
lates the movement of musical material in time. It was
determined that the development of metrorhythmic
abilities is an integral component of the formation of
performing skills, which contributes to coordination,
musical hearing and creative activity. As a result of
the study, methodical recommendations were pre-
pared for the development of metrorhythmic abilities
of beginner students. They provide for the implemen-
tation of various methods: visual and auditory, practi-
cal, problematic, as well as creative tasks.

Prospects for further scientific research in the field
of development of students’ metrorhythmic abilities
in the process of learning to play percussion instru-
ments may include the development of new method-
ical approaches and techniques aimed at improving
rhythmic accuracy and coordination. An important
direction is the study of the effectiveness of the use
of modern technologies, in particular, digital music
applications and programs for training rhythmic
skills, as well as the integration of interdisciplinary
approaches that combine music with other forms of
art. Further research can also focus on studying the
influence of different styles of music on the develop-
ment of students’ metrorhythmic abilities, particularly
on the example of jazz and folk music, where the
rhythm has a complex and often variable structure.
In addition, attention should be paid to the influence
of psychophysiological factors on students’ ability to
metrorhythmic self-regulation, which may be impor-
tant for the development of individual teaching meth-
ods depending on the age and physiological charac-
teristics of students.
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Memoto cmammi € BUCBIM/IEHHS MeopemuYHUX | MeEMOOUYHUX acrekmis po3sUmky Mempo-
pumMIdHUX 30i6HOCMeU y4HIB-MoYamKiByi8 y NPOYECi HaBYaHHs 2puU Ha yOapHUX IHCMPYMEeH-
max. Memodosiozisi 00C/IIOXEeHHS], Wo BubpaHa 3ad/isi nocmas/ieHol Memu, nepedbavyada
meopemuyHi (aHasi3, cuHmes, abcmpazysaHHsl U y3a2a/lbHeHHs) ma emripuyHi (neda-
202iyHe criocmepexeHHs) Memoou. Po32/1sHymo CymHicmb K/Il0H0BUX MOHSIMb, 30Kpema
«30I6HOCMI», «My3UYHI 30I6HOCMI» ma «MempopummiyHi 30i6Hocmi». MempopummiyHi 30i-
6HOCMI BU3HAYEHO SIK 6a308y OCHOBY My3U4YHO20 BUKOHaBCmMBa, Wo 3abesneqye 30amHicmsb
cnputimamu, iHmepnpemysamu U BUKOHyBamu My3UYHi MBOPU 3 MOYHICMIO, BUPA3HICMIO
ma mexHiyHoto malicmepHicmio. BusisnieHo, wjo MempopummiuHi 30i6Hocmi chopmyromscsi
B OHMO2eHes3i rnocmynoso, 8i0 6a308ux 00 6iflbW CKAAOHUX e/leMeHmis: 8i0 Bi04ymms
memrty 00 orepysaHHs1 CKAadHUMU pummidHUMU MastoHkamu. Ocobnusy ysagy npuoifieHo
posi pummMy y BUKOHABCMBI Ha yOapHUX iHCMpyMeHmax, oe 8iH sucmyrnae ¢hopMoymsopio-
Ba/IbHUM €/1EMEHMOM MYy3U4YHO20 Mamepiasy, peay/oroyu io2o pyx y yvaci. Po3assiHymo
MemoduyHi Mioxoou, CrpsIMoBaHi Ha PO3BUMOK MemMPOPUMMIYHUX 30i6HocmeUl y4Hig-rmo4yam-
KisYjis, 30kpema npakmuyHull, penpodykmusHul, Hao4HO-c/1yxosul i npobiemMHuli Memodu.
3HauHy posib 8 0CBIMHBLOMY MPOYECi BIOBEAEHO IMIPOBI3ayii, sika Crpusie po3suUMKy pum-
MIYHOI Yym/iusocmi, MEeXHIYHUX HaBUYOK, KpeamuBHO20 MUC/IEHHSI ma BMIHHIO iHmeepy-
Bamu iHOuBIOyasibHI IHmeprpemayii y BUKOHaHHS. PO3Kpumo cymHicmb mBopYUX 3aB0aHb,
CrPSIMOBAHUX Ha PO3BUMOK eMOUIlIHO20 peagyBaHHsI, acoyiamusHO20 MUC/IEHHS ma camMo-
cmiliHo20 ridxody 00 pobomu 3 My3u4HUMU mBopamu. [TiokpecaeHo, wo akmusHa My3uyHa
OisifIbHICMb Y4HIB, sika nepedbayae BUKOHaHHSI PUMMIYHUX Brpas, aHasiz masopis Pi3HUX
XKaHpig | cmuig, BUKOPUCMaHHS iMposi3ayii ma iHmeprpemauyitHux mioxoodis, € 0OCHOBOK
ehekmuBHO20 Hag4yaHHS. Taki MemooUuKU 0aromsb 3MO2y Y4HSIM PO3BUBAMU MEXHIYHI, MBOpYi
U aHanimuy4Hi HaguYKuU, Wjo 3abe3rneqyroms yChiWHICMb My3U4HO20 BUKOHascmsa Ha yoap-
HUX IHCMpYMeHmax.

Knroyosi cnosa: my3uyHi 30i6HOCMI, y4HI-MoYamkigyi, MempopummidHi 30i6Hocmi, yoapHi
IHCMpyMeHmu, pummidHa 4ymsusicmb, MEXHIYHI HABUYKU, MEMOOU HasYaHHS, iMnposizayis,
My3uyHa iHmeprpemayisi.
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