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The article examines the essence and structure of future arts educators’ vocal-pedagogical
self-development as a determinant of their continuous professional growth. The purpose of
the study is to highlight the essence of vocal-pedagogical self-development of future arts
educators and to substantiate the structure of the specified construct.

Research methods included general scientific methods of generalization and systematization,
as well as specific analytical approaches such as conceptual-terminological and comparative
analysis. These methods made it possible to identify the priorities of professional self-devel-
opment of future arts educators and vocal teachers and to determine the internal logic and
structure of their vocal-pedagogical growth.

The study establishes that the terminological field of research on vocal-pedagogical self-de-
velopment encompasses such interrelated concepts as self-actualization, self-expression,
self-identification, self-presentation, self-enhancement, self-improvement, self-creation,
self-realization, self-reflection, and self-regulation. In procedural terms, vocal-pedagogical
self-development is defined as a highly organized, self-cognitive, and self-projective activity
aimed at professional self-realization in the field of vocal pedagogy. It is also interpreted as a
purposeful process of creative self-transformation of spiritual, moral-ethical, and musical-aes-
thetic values, vocal-pedagogical competencies, and individual character traits oriented toward
achieving acmeological peaks. The structure of future arts educators’ vocal-pedagogical
self-development of is represented by four interrelated components: worldview-motivational,
which reflects orientation toward self-realization and awareness of its personal meaning; cog-
nitive-technological, which includes theoretical knowledge, technologies, and praxeological
principles of vocal-pedagogical self-enhancement; interpretative-presentative, manifested in
stylistic interpretation, self-presentation, and self-projection; and reflective-productive, asso-
ciated with introspection, self-assessment, and performing-pedagogical self-realization in an
acmeological perspective.

Keywords: self-development, self-enhancement, essence and structure, vocal-pedagogical
self-development, future arts educators, vocal teachers, higher art education.

Introduction. The study of the issue of vocal-
pedagogical self-development requires determining
the essence of its basic terms, interdisciplinary
discourse, comparison of scientific views on the
categories of “development”, “self-development” and
“self-enhancement” and their concretization in relation
to future arts educators. Special attention should be
paid to the modification of self-development in the
light of the taxonomy of Self-phenomena to determine
the structure of future arts educators’ readiness for
vocal-pedagogical self-development.

Development as a universal and fundamental
property of being always remains the central category
of dialectics. The essence of development lies in an
irreversible, directed, regular change, which results
in arising of a new qualitative state of the object and
change in its structure. Since the main source of
development is internal contradictions, its essence
becomes self-development — the central category
of synergetics, science, which today confirms the
deep irreversibility of development, its variability
and alternativeness, declaring its bifurcation model.
With the expansion of the synergetic paradigm, such
concepts as instability, disequilibrium, openness,
nonlinearity are introduced into modern scientific
discourse. It is nonlinear dialectics that studies the
ability of a system to influence itself for the purpose of

self-construction, which enables a broader explication
of self-organization processes in the subject area of
various sciences, in this case, pedagogy.

The inexhaustible heuristic potential of the
dialectical philosophical category of development
directs our research to the search for internal
contradictions in the process of preparing future arts
educators for vocal-pedagogical self-development,
to reveal the unity of quantitative and qualitative
changes, cyclicity and deployment in time. The
patterns of development are determined, first, by the
law of unity and conflict of opposites (in our study of
the vocal-performing and pedagogical components
of the specified preparation), according to which
development is characterized as a process of
emergence, growth, exacerbation and resolution of
various contradictions, in which the unity of opposites
is concretized.

The gradualness, continuity and cyclicality of
development are determined by the law of the negation
of the negation, according to which the resolution of
contradictions in the process of development is carried
out through the negation of the old by the new. The
dialectical negation does not mean a simple rejection of
the old quality, but its overcoming, removal, assuming
an internal connection with the old, continuity as the
preservation and synthesis of the positive content of
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previous stages of development, e.g. preservation of
the technological features of the bel canto performing
style, despite the modern possibilities of multimedia.
Let us emphasize that the form of reflection of one of
the moments of development becomes the category
of formation, when a new phenomenon has already
begun to exist, but has not yet reached completion.
The specificity of the epistemological function of the
indicated category is that it provides an opportunity
to more fully reveal the mechanism of formation of a
new quality in its genetic connection with the old one —
as a movement and resolution of the contradiction
between the past and the future.

The specification of self-development as a basic
concept of synergetics acquires multifacetedness in
the interdisciplinary discourse. Within the framework
of philosophical and sociological concepts, self-
development is interpreted as a transition, a climb
up the hierarchical ladder of the organization both
in society as a whole and of an individual. In the
last century, the problem of self-development of the
personality falls into the epicenter of psychological
and pedagogical research. Thus, A. Maslow and
C. Rogers, the founders of humanistic psychology,
introduced the constructs of “self-actualization” and
“self-realization”, which are relevant to this research.
Inthe pedagogical projection, the semantic circle of the
construct of self-development includes the concepts
of self-education and self-enhancement, which are
typically personalized in psychological studies.

Literature review. The issues of self-
development, self-knowledge, self-enhancement
and self-actualization of a person were inherent
in the works of ancient philosophers, in particular
Aristotle, Heraclitus, Socrates, Pythagoras and
others. Enriched by the ideas of prominent educators
K. Helvetius, I. Herder, J.J. Rousseau, as well as
German philosophers |I. Kant (self-development as a
spiritual and creative activity) and G.V.F. Hegel (self-
movement), at the turn of the 19" and 20" centuries in
the philosophical heritage of W. Dilthey, G. Spencer,
I. Fichte, K. Jaspers, this concept becomes one of the
central ones in the stream of European humanism.

The results of the analysis of modern Ukrainian
research indicate that the construct of self-
development falls into the zone of professional
formation of the individual. As an illustration,
V. Frytsiuk (2017) understands future teacher’s
professional self-development as a conscious activity
of a person aimed at his full self-realization as an
individual in such a social sphere as pedagogy. There
is also extensive research on teachers’ professional
self-development in specific fields. A. Smoliuk (2018)
believes that professional self-development of future
primary school teachers is impossible without a
respectful self-assessment by themselves as subjects
of future activity in the field of primary education and a
desire to engage in it, i.e., without their readiness for
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self-development. In turn, M. Necheporenko (2019)
emphasizes that readiness for professional and
personal self-development allows a future teacher
to realize himself as a professional with his own
personally significant professional qualities, with a
formed value attitude towards self-development, with
high motivation for self-realization on his pedagogical
path.

Among the English-language studies of the
Euro-Atlantic region on the problems of self-
development, one cannot ignore the studies of
R. F. Baumeister, J. D. Campbell, J. I. Krueger
and K. D. Voh, (2003), D. L. Paulhus (1998),
S. H. Reyna (2017), and especially the taxonomy of
self-phenomena by P. Thagard (Thagard & Wood,
2015). Original explorations of individual aspects of
the problem of self-development of higher education
applicants are demonstrated by Polish researchers.
Thus, M. Stras-Romanowska (2004) presents the
axiological connotations of the phenomenon of self-
identity in the context of educational values, and
M. Koztowska (2010) investigates the problems of
forming autocreative competences.

Despite a significant amount of research on the
self-development of higher education applicants,
relevant research in the field of future arts educators’
vocal-pedagogical training has not been the subject
of scientific consideration and requires close
attention. Thus, actualization of the problem of self-
development in the field of art pedagogy of higher
education requires its detailed study and determines
the necessity and timeliness of our research.

The purpose of the article is to highlight the
essence of future arts educators’ vocal-pedagogical
self-development and to substantiate the structure of
the specified construct.

Research methods. To achieve the goal of the
scientific publication the study used a complex of
theoretical research methods, including general
scientific (generalization and systematization) and
specific analytical (conceptual-terminological and
comparative analysis), which helped identify priorities
of professional self-development within higher
pedagogical education and highlight the essence and
structure of future arts educators’ vocal-pedagogical
self-development.

Results and discussion. The results of the
terminological discourse of English-language
research allow us to assert that at the end of the last
century, the problem of self-enhancement dominated
in the socio-psychological literature of the Euro-
Atlantic region. The latter was considered the motive
for developing and maintaining self-view — a positive
view of oneself that guides people’s behavior. Some
researchers considered self-enhancement to be
almost the main motive of the Self, claiming that the
motive of self- enhancement prevails over other goals
of the individual. A significant number of strategies
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for self-enhancement and self-development were
identified. It was claimed that to cope with failure,
people can attribute it to external factors or minimize
failure, focus on other positive aspects of their Self,
humiliate other people or compare themselves with
those who are deliberately inferior in personal qualities
or status (Paulhus, 1998; Reyna, 2017).

According to the results of a comparative analysis
of English-language publications, it becomes
obvious that one of the most effective strategies
for self- enhancement and self-development is
“self-affirmation”. According to research by social
psychologists, self-affirmation means not just saying
positive things about oneself, but also using much
more subtle methods related to expressing one’s own
values. Self-affirmation strategies are self-reinforcing,
as they reduce defensiveness, eliminate stereotypes,
and make a person capable of self-esteem. Among
other self-development strategies, we will mention the
strategy of positive self-statements.

The results of the conceptual-terminological
analysis showed that Ukrainian researchers usually
use the concept of self-development when writing
their scientific works in English. Thus, the English
translation of the title of Valentyna Frytsiuk’s doctoral
dissertation “Theoretical and Methodological Bases
of Prospective Teachers’ Training to Continuous
Professional Self-development” contains the specified
term (Frytsiuk, 2017). The topic of Artem Smoliuk’s
dissertation research (2018) is translated by the author
into English as “Professional Self-Development of
Primary School Teachers in the Pedagogical College
Educational Environment”.

We must recall that in the English-speaking
tradition, the term Self-Development refers to the
changes that people naturally undergo throughout
their lives. Thus, in different age periods, changes
occur in mental processes, perceptions, and
emotions. Cognitive functioning, which is measured
by the speed of data processing and the capabilities of
short-term memory, steadily decreases with age and
becomes unsatisfactory. At the same time, according
to the results of terminological searches for solving
the problems of vocal-pedagogical self-development
of future teachers, attention should be paid to
another English-language analogue of the concept
of “self-development” — self-enhancement — which
characterizes the conceptual connections between
the individual and social levels of self-development. It
has been established that it is at the social level that
the need for professional self-development arises,
and certain self-enhancement strategies have many
potential social consequences, and also include the
interpersonal sphere (Liu Zhi Guo, 2025).

While clarifying the structure of the construct
“vocal-pedagogical self-development of future arts
educators”, our attention was drawn to the dissertation
research of Volodymyr Piddiachyi “Aesthetic

foundations of a future teacher’s professional self-
development” (2016), which emphasizes the need to
lay the sensory foundations of modern pedagogical
education. It is feelings that determine the structure
of professional qualities of future arts educators.
Causing evaluative judgments, feelings “form an
aesthetic ideal and encourage qualitative psycho-
physiological changes in the future teacher, which
are characterized by complication, improvement, and
renewal of the structure of his professional qualities”
(Piddiachyi, 2016: 54). The specified process occurs
due to purposeful self-educational and self-upbringing
activities, which are characterized by “autonomy,
acquisition of experience, focus on oneself, and
secondary character of external influence” (ibid.).

Further research into the aesthetic principles of
professional self-development of a future teacher
allows V. Piddiachyi (2016) to clarify their structure
and content, namely: aesthetic feelings (in particular,
the desire to experience positive feelings and avoid
negativity); aesthetic taste as a sensory reaction;
the ability to emotionally evaluate and distinguish
phenomena; aesthetic ideal as an acmeological
desire for professional excellence.

The concretization of the construct “professional
self-development” in the field of vocal pedagogy
allowed us to form the concept of *“vocal-
pedagogical self-development of future teachers”.
Moreover, since the professional self-development
of future teachers is a purposeful self-cognitive and
self-projective activity regarding one’s own self-
realization as a specialist, as well as a process of
positive personal changes, we propose to interpret
the construct “vocal-pedagogical self-development
of future teachers” in a procedural sense as a
highly organized, self-cognitive and self-projective
activity regarding one’s own self-realization as a
specialist in the field of vocal pedagogy, as well
as a purposeful process of creative self-change
of one’s own spiritual, moral-ethical and musical-
aesthetic values, vocal-pedagogical competences
and characterological features in order to achieve
acmeological peaks (Liu Zhi Guo, 2025).

In the conceptual-terminological discourse, the
construct “self-creation” should not be ignored, which
we interpret as a process of relatively independent
and autonomous influence on self-development,
in particular internal changes within one’s own
personality and life path, where it is impossible
to exaggerate the importance of intentional and
conscious changes. In European scientific thought,
it is customary to assert that the process of self-
creation means relatively independent, intentional
and conscious formation of one’s own biography
usinginternal and external resources. Suchaprocess
includes development of the ability to self-reflect,
understanding one’s own values, setting goals and
designing one’s life, implementing intentions and
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plans, as well as indirect transformation of oneself
through the personal and creative influence of
choices and actions that are not directly aimed at
self-development (Koztowska, 2010).

In the post-postmodern era, characterized by rapid
change, complexity, ambiguity, uncertainty, and risk,
future arts teachers are forced to constantly choose
a lifestyle, to permanently independently construct
their own identity. The process of self-creation allows
taking control of one’s own life, which is fraught with
risk, which is associated with the discovery of many
opportunities, and therefore there is a need to make
new choices, as well as constantly anticipate future
events and prudently prepare for upcoming situations,
self-projecting the future. It becomes obvious that in
a narrow sense, self-creation should be understood
as the process of forming personal qualities, and in a
broad sense — as the development of the entire Self,
including physical, cognitive, emotional, personal,
spiritual spheres, and the design of one’s own future.

Thus, an important regulator of the vocal-
pedagogical self-development of a future arts
educator can be self-creation, which involves the
construction of one’s own identity in daily choices and
specific actions of the individual. The more conscious,
intentional and independent the choices of one’s own
trajectory of self-development and the corresponding
actions are, the more they will contribute to expanding
the sphere of subjective activity of the future arts
educator and his self-creation. A way to activate self-
development is also reflection on the course of one’s
own life, the choices made, the actions taken and
their impact on further professional self-development.

In our opinion, in searching for the structural
components of the construct “vocal-pedagogical self-
development of future arts educators”, one should
first consider worldview and motivational parameters,
since scientists do not tire of emphasizing that
personal self-development is a basic value for future
professionals-teachers. In this context, research on
the value-motivational sphere of the personal is of
some interest. The proposal of R. Vynnychuk (2023:
362) regarding the components of the axiosphere
(set of values) of second-degree higher education
applicants who are prepared for effective activity
in the humanities field falls into the zone of our
theoretical searches: development of a worldview
(identity — social, national, professional), ethical
norms (universal, ethnic, deontological), professional
culture (values — universal, intercultural, specific to
the field) and the potential for self-realization (self-
awareness, self-reflection, consistency in achieving
the goal). We note that in another context — the context
of Self-phenomena taxonomy — deserves special
attention the last component of the axiosphere of the
personality of the future master — the potential for self-
realization, which includes both self-awareness and
self-reflection.

Bunyck 4 (11). 2025

28

In searching for the structure of the construct “vocal-
pedagogical self-development of future teachers”,
one should not ignore the concept of preparing future
teachersforcontinuous professional self-development,
which was proposed by Valentyna Frytsiuk (2017) in
her doctoral dissertation. According to the scientist,
the structure of the future teachers’ readiness for
continuous professional self-development should
include motivational-value, informational-cognitive,
organizational-activity, = emotional-volitional  and
reflective-evaluative components (Frytsiuk, 2017: 16)

The research of Artem Smoliuk (2018) acquires
heuristic significance in substantiating the structure
of future arts educators’ vocal-pedagogical self-
development. In the structure of readiness for
professional self-development of future primary
school teachers proposed by the scientist, the author
identified five components (cognitive, operational-
activity, need-motivational, reflective-value and socio-
communicative).

The cognitive component involves mastering a
system of general pedagogical and psychological
knowledge necessary for the effective implementation
of professional self-development of future primary
school teachers, characterizes the future teacher’s
awareness of the essence of professional self-
development, its functions, content, features,
constituent elements, and reflects the level of
intellectual development of the student (Smoliuk,
2018: 173).

A. Smoliuk considers the operational-activity
component to be the procedural and methodological
side of professional training. This component includes
the ability to apply the acquired knowledge in practice,
pedagogical skills, mastery of professional techniques
and skills, as well as professional activity. The need-
motivational component, according to A. Smoliuk,
involves the development of motivation, a positive
attitude towards professional and pedagogical
activity, a focus on professional self-development
in pedagogical activity and a conscious desire to
improve oneself and one’s own professional activity,
reflects the development of strong-willed qualities that
ensure the successful course and effectiveness of the
future teacher’s activities (ibid.)

According to A. Smoliuk, the reflective-value
component of readiness for professional self-
development is based on a value-based attitude
towards one’s own professional activity through
self-regulation and professional reflection, as well
as the formation of axiological components of the
professional consciousness of a future primary school
teacher. The last, socio-communicative component
constitutes a complex system of communicative
relationships between participants in the educational
process and is manifested in self-presentability, the
ability for subject-subject interaction, empathy and
high communicative culture (Smoliuk, 2018: 173).
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Finally, we note that we cannot ignore the position
of M. Necheporenko (2019) regarding the structure
of readiness of future foreign language teachers for
professional and personal self-development, which
consists of four components (motivational-directive,
informational-integrative, personal-regulatory,
reflective-corrective) and serves as the basis for
constantly improving the level of professionalism and
self-realization of the personality of future foreign
language teachers.

So, based on the results of the analysis,
systematization and generalization of above
studies, we propose to distinguish four components
in the structure of the vocal-pedagogical self-
development, such as: worldview-motivational,
cognitive-technological, interpretative-presentative
and reflective-resultative. The semantic essence of
the first of them, worldview-motivational, consists
in: value awareness of the need for purposeful
permanent self-development through the procedures
of self-observation, self-diagnosis, self-analysis
and self-determination; orientation towards self-
realization in vocal-pedagogical activity, creation of
cognitive motivation in relation to the latter; motivation
to achieve success in professional self-improvement
on the future path to acmeological heights; value
orientations towards it; awareness of the personal
meaning of vocal-pedagogical self-development.

The second, cognitive-technological component,
includes theoretical awareness of the methods
of  vocal-pedagogical self-realization, relevant
technologies and praxeological principles of
organizing effective vocal-pedagogical activity; the
ability to vocal-technical self-improvement of one’s
own singing apparatus, the ability to methodologically
self-equip a voice teacher.

The third, interpretative-presentative component,
includes the ability to self-presentation and self-
realization in the process of stylistic interpretation of
vocal works, the ability to project vocal-performing and
professional-pedagogical self-development, in fact —
self-projection of the future self. The fourth, reflective-
resultative component, which provides performing-
pedagogical self-realization in an acmeological
perspective, involves the ability to observe personal
vocal-pedagogical self-development (introspection),
the ability to vocal-pedagogical self-realization at the
acmeological level and the ability to evaluate one’s
own vocal-pedagogical self-development.

Conclusions. The terminological range of
vocal-pedagogical self-development includes the
concepts of self-actualization, self-expression, self-
identification, self-presentation, self-enhancement,
self-improvement, self-creation, self-realization, self-
reflection, self-regulation, etc.

The essence of vocal-pedagogical self-
development of future teachers in the procedural
plan is defined as a highly organized, self-cognitive

and self-projective activity regarding one’'s own
self-realization as a specialist in the field of vocal
pedagogy, as well as a purposeful process of creative
self-change of one’s own spiritual, moral-ethical
and musical-aesthetic values, vocal-pedagogical
competences and characterological features in order
to achieve acmeological peaks.

In the structure of future arts educators’ vocal-
pedagogical self-development, we distinguish four
components — worldview motivational (focus on
self-realization in vocal-pedagogical activity and
awareness of its personal meaning), cognitive-
technological (theoretical awareness of vocal-
pedagogical self-realization, relevant technologies
and praxeological principles of vocal-technical self-
enhancement and methodological self-armament),
interpretative-presentative (ability to self-present and
self-realize in the process of stylistic interpretation of
vocal works and the ability to self-project the future
self), reflective-productive (introspection, performing
and pedagogical self-realization in an acmeological
perspective and the ability to self-assessment).

It becomes obvious that the proposed theoretical
provisions  regarding  vocal-pedagogical  self-
development have significant prognostic potential and
will be specified in the methodological aspect in our
further explorations.
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Y cmammi po3ensidaembCsi CymHicmb i cmpykmypa BOKa/1bHO-1e0a202i4Ho20 camMopo3-
BUMKYy MalbymHix Bukiadaqis MUcCmeybKo20 npoghi/ilo sik demepmiHaHma ixHb020 6e3-
rnepepsHo20 npogheciliHoeo 3pocmarHsi. Memoto OoC/iOXXeHHs € BUCBIM/IEHHSI cymHocmi
BOKa/IbHO-Meda202ivH020 CaMopo3BUMKY MalilbymHix Buk/iadadis MucmeybKo20 npoghimo
ma 06rpyHmyBsaHHs1 CMpyKmMypu 03Ha4eH020 KOHCMPYKMY.

Memoou O0C/IiOXeHHSI BK/KYa/IU 3a2a/TbHOHayKoBI MemMOOU y3a2a/lbHeHHsI ma cucmema-
mu3sayjii, @ makox crieyucpiyHi aHasimuyHi nioxoou, maki sk KOHYernmyasibHO-mepmiHO/10-
2iyHull ma nopigHsiIbHUl aHasi3. O3HauYeHi Memoou A0380/1U/IU BUHAYUMU fpiopumemu
npogheciliHoeo camopo3suMKy MalibymHix Buknadadig Mucmeybko2o npogisio i Bukiadaqis
BOKa/Ty ma BU3Ha4YuMU BHyMPIWHHO /102iKy ma cmpyKmypy iXHb020 BOKa/IbHO-1eda202iyHo20
3pocmaHHs.

Y docnidkeHHi BCmMaHOB/IeHO, W0 MEePMIHO/02iHHe o/1e Po3BiO0K CMOCOBHO BOKA/IbHO-
rnedazo2iyHo20 CaMOpPO3BUMKY OXOIN/I0E Maki B3aEMOINO0B’sA3aHi MOHIMMS, sIK camoakmya-
ni3ayisi, caMOBUPAXEHHSI, camoioeHmudbikayisi, camonpe3eHmayjisi, caMoBOOCKOHA/IEHHS,
caMorioKpaujeHHsl, CaMOCMBOPEHHS], camopeaizayisi, camopech/iekcis ma camopezynsyisi.
Y npoyecyasibHOMy nnaHi BOKa/IbHO-Meda2o2iqHull camMopOo38UMOK BU3HAYAEMbLCS SIK BUCO-
KOOp2aHi3oBaHa, caMori3Hasa/lbHa ma camonpoekmysasibHa Oisi/IbHiCMb, WO CripsiMoBaHa
Ha npogheciliHy camopeasizauito y cehepi BokasibHOI nedazoaiku. BiH makox mpakmyemscsi
5K yinecrpsimosaHull Mpoyec mBop4oi camompaHcghopmayii Oyxo8HUX, MOPasIbHO-eMUYHUX
ma My3Uu4HO-eCmemuyHUX YiHHocmeli ocobucmocmi, i BoKa/ibHO-neda2o2iyHuX Komne-
meHmHocmed, iHOUBIOya/IbHUX PUC Xapakmepy, siki 30pieHmMoBaHi Ha 00Csi2ZHEHHSI aKMeos1o-
2l4HUX BepwuH. CmpyKmypa 8oKasibHO-neda202iyHo20 camopo3suUMKy mMalibymHix sukiada-
uig MucmeybKo20 poghisito npedcmassieHa Homupma B3aEMOIOB’3aHUMU KOMIIOHeHMamu:
c8imoa/sioHo-momuBayiliHuM, Wo BIid06GPpaxae crnpsiMosaHicmb Ha camopeasizayilo ma
YCBIOOM/IEHHS] CBO20 OCOBUCMICHO20 CEHCY; KO2HIMUBHO-MEXHO/02IYHUM, WO BK/TOHAE
meopemuyHi 3HaHHsl, MEXHO02I ma Mpakceos102iYHi NPUHYUNU BOKa/IbHO-Meda202iqyHo20
CaMOBOOCKOHa/IeHHS; IHMeppemamuBHO-NPe3eHMamusHUM, WO MPOSIB/IIEMLCS Y CMUJiC-
muyHilti iHmepnpemayji, camornpeseHmauii ma caMonpoeKyii; pegh/IeKCUBHO-NPOOYKMUBHUM,
Wo € ros’si3aHUM 3i CaMoCrIoCMepPEXeHHsIM, CaMOOYiHKOK ma BUKOHaBChKO-Nedaz2oaiyHor
camopeasizayieto 8 akMeos102i4Hill nepcrnekmusi.

Kntoyosi ciio8a: caMopo38UMOK, caMoBOOCKOHA/IEHHS, CYMHICMb | CmMpyKmMypa, BOKa/IbHO-
rnedazoaiyHull caMopo3BUMOK, MalibymHi Bukiadadi MUCMEUbKo20 Mpoi/ito, B4YUMENi
BOKas1y, BUUWa MucmeybKa ocsima.
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